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"Western Carolina University's Model of Integrating Information Literacy:

Partnering the First Year Composition Instructor, Students and

—(
[o2] . .
v a Personal Librarian"
v
{ by Mary Warner
aQ
23}
The story begins with Mary's invitation in fall 1996 to join a group of
Western Carolina University's reference librarians in their efforts to
integrate information literacy campus-wide. For Mary, at this point
information literacy was an abstraction, a jargon word of the library
professionals.  Given the basic description of the information literate person
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other technologies; evaluate information; organize information
for practical application; integrate new information into an
existing body of knowledge; and use information in critical think-
ing and problem solving (Doyle)
the obvious match between the objectives for first-year composition
instruction and this new level of library skills orientation becomes clear.
Indeed, librarians as experts in accessing information have been in the
first wave of technology's information explosion; simultaneously, they need a
forum providing the context for integration and practice of the skills
demanded by this new literacy. Amy Kautzman, head reference librarian at
Lamont Library, Harvard, identifies the need for alliance of librarians and
Qo composition instructors as a "natural alliance"” saying:
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on a topic. What is not easy is the evaluation of those
sheaves of citations. While some classroom teachers
discuss specialized resources and academically solid,
peer-reviewed journals, many do not. It is extremely
difficult to stay on top of new literature and many

academics--faculty and librarians alike--suffer from
"information anxiety," in part because they are now

more periodicals and books than ever before. (62)

Even without knowledge of Kautzman's suggested alliance, Mary, with
her perspective as an English professor who frequently teaches first-year
composition as well as Methods of Teaching Composition for English Education
majors, quickly identified first-year composition courses, particularly the
semester course devoted to exposition, argumentation, and research, as the
ideal site for an alliance of composition instructors, students and, as we call
them at Western Carolina, "personal librarians." These personal librarians
serve as guides for moving information to knowledge as aptly described by
Lenox and Walker, "Yet, by itself, information is not knowledge; it is bits of
data that we gather by reading, observation or hearsay. To become knowledge,
information must be filtered through our experiences and applied to our lives”
(58).

The librarians developed a series of modules, several presented via
power-point, to teach what Eisenberg and Berkowitz in "The Big Six Skills
Approach to Information Problem Solving" identify as "the big six." Each
librarian was assigned to a cluster group of four or five English composition
instructors, allowing English instructors to identify the most logical sequence
for librarians to present the six skills as well as to inform the librarians of
specific paper assignments. Knowing, for example, that Mary was having
students prepare a proposal paper on the topic of censorship, the personal

librarian brought a selection of books that had been banned by various



constituencies. The topic search work in the information literacy class could
then use censorship as the model during the hands-on activities.

Western Carolina University also has the advantage of having five
electronic classrooms (as of March 30, 1998, a sixth classroom is available, the
University library now having its own electronic classroom) allowing for
multi-media presentations and providing each student with access to a
computer that has the essential network capabilities for student practice with
the information literacy competencies.

The first skill, Task Definition involves defining the information
problem and identifying the information needed to complete the task. Each
librarian, in discussion with individual instructors, could determine the actual
assignments that would allow the students to practice the literacy skill, could
determine the topics most applicable to the papers students were required to
write, and could determine the time needed for instruction. Since each
librarian has a cluster of composition instructors and classes with whom to
work, it is significant that the information literacy instruction is integrated
concisely; sometimes the lesson is shorter than one class period.

An example of activities in Module One designed for Task Definition
include the following. Students might be given a brief entry on "Hiawatha"
from an encyclopedia and asked to complete these tasks:

1. After reading this article, underline or highlight 10 key words
or concepts related to Hiawatha's life. (ex. Mohawk River
Valley, NY; Henry Wadsworth Longfellow)

2. List 3 ideas for focusing a paper on this topic. (ex. Hiawatha's real
life vs. that depicted in the poem)

3. For each focus, what kinds of information would you search for?

(ex. Chippewa legends)
During the work with this first skill of task definition, the librarians

integrated knowledge about the use of Britannica On-Line, emphasizing one of




the ways encyclopedias are useful for research in college course work. Mary's
first paper on a topic related to Language led Betsy Whitley, Mary's personal
librarian, to guide students through Britannica On-Line topics like Ebonics
and Rastafarianism. Since teaching the importance of background reading
was also a component of this first module, it worked well to have the librarians
discuss the value of special topic encyclopedias, giving a more complete
introduction to these references.

What should become evident is that the information literacy skills and
their integration are not limited in any way to simply learning how to use the
World Wide Web. In fact, the term "skills" can be misleading. Kautzman uses
"information competence” signaling the "ability to access, evaluate, and apply
information (62). Another inherent danger is that studénts can become
dependent solely on electronic sources, missing the unique value of "paper
resources” and reference works found only in libraries. @ Western's personal
librarians strive to include a range of references in their information literacy
modules.

The second of the "big six skills" deals with Information Seeking
Strategies and includes elements such as learning to brainstorm all possible
sources and to select the best sources. As librarians met with classes for
"hands-on" experience of this skill, the primary focus was on using Topcat,
Western Carolina University's on-line catalog. Students can access Topcat
through the ResNet and thus can get to the library without leaving their dorm
rooms, but without instruction on how to navigate the network, they could not
enjoy the convenience. Accessing Topcat via Telnet (or as of Spring 1998 via
Netscape Communicator) brought students to contact with InfoTrac, First
Search, and the accompanying information competencies needed for finding

periodicals, journals and newspaper articles. Tangential to use of InfoTrac,



ERIC or other data bases, is the necessity for careful reading and following of
directions to navigate the information source. One of the greatest barriers
students face is knowing how to move from one screen to the next, and the
directions given are specific to each data base; again the need is for students to
develop the critical thinking skills to read carefully whether that be on the
computer or in a text.

Locating and Accessing Information is the third of the "big six skills.”
This skill involves the knowledge needed to locate sources as well as the ability
to find information within a source. Among the competencies needed with
locating and accessing information is the ability to apply Boolean logic as
students do key word or subject searches. In the broader context of this
competency is the evaluation of sources, specifically Web sites. Western's
personal librarians gave composition instructors a valuable aid in Ithaca
College Library's Web site:
http://www.ithaca.edu/library/Training/ICYouSee.html.

This excellent information literacy site provides guidelines for such
evaluation, including five suggestions for examining Web pages; these
guidelines are included on the page entitled, "T is for Thinking." By accessing
the Web address given, composition teachers can find the helps needed for a
hands-on lesson involving student analysis, using the five guidelines, of
several different Web sites.

Kautzman also provides, in the form of questions, key aspects students
need to address while selecting research sources. Her questions include

Why should I read this piece of literature?
What is the full title and year of publication?
Who are the author(s) and published?

What is included in the table of contents or headings?

M A .

Are there any features, such as an index, bibliography,



glossary, or illustrations?
6. What are the intention and scope as indicated by the preface
or introduction or an abstract?
7. Is the language and approach suitable to my level?
8. What are my questions for this work?
9. Does it appear to address my questions?
10. Is the conclusion relevant to my interests?
(62-63)

These questions can assist students in the critical analysis of sources as well as
in determining the suitability of the source and its applicability to their topic.
There is also remarkable similarity in the evaluation questions designed by
Western's librarians to assess their effectiveness with integrating the literacy
competencies in the composition curricula. Betsy Whitley, head reference
librarian offered the following statements as a means for evaluating the
specific impact of personal librarians' teaching in the English 102 classes:

When researching a topic
I am able to define and focus my information need.

am able to identify potential sources of information.

I

I am able to find these sources of information.

I am able to extract relevant information from these sources.
I

am able to evaluate my sources and choose appropriate
sources of information.

I am able to organize and communicate this information.

Whitley did question whether the final two statements would actually be
the responsibility of the composition instructors rather than the librarians.
In any case, the literacy competencies identified in the final two statements do
parallel that final three skills of Eisenberg and Berkowitz's "big six." As they
describe the skills, the fourth is Use of Information-- engaging in the source
and extracting relevant information; the fifth, Synthesis--organizing

information from multiple sources and presenting the information; and the



sixth, Evaluation--judging the process (efficiency) and judging the product
(effectiveness).
Hannelore Rader in Reference Services Review summarizes well the

advantages of the successfully integrated information literacy competencies.
Ultimately, information literate people are those who have
learned how to learn. They know how to learn because they
know how knowledge is organized, how to find information,
and how to use information in such a way that others can
learn from them. They are people prepared for lifelong
learning because they can always find the information for

any task or decision at hand.

Western Carolina's partnering of composition instructor, first year
composition students and a personal librarian has begun this development of
information literate people. The task ahead looms large, however, given the
information explosion and its rapid growth. As with all aspects of the writing
process, information literacy is another area which can only benefit from
more integration across disciplines and curriculum. The alliance of librarians
and composition instructors clearly creates a foundation for developing

information literacy.
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Tis for Thinking

Never be afraid to sit awhile and think. -- Lorraine Hansberry

For fun and games and pretty pictures, the Web is fine. But is the Web a good
research tool? The answer is yes, if you are careful. You must carefully evaluate the
information you are looking at. Almost anyone can put up almost anything on the
Web. It is up to you to judge what is valuable and reliable and weed out the rest.

Consider the following five suggestions when examining web pages.

1. Make sure you are in the right place. Why are you using the Web? Don’t use
the Web because its fun and easy; use it when it is the appropriate source for
the information you are seeking. An hour on the Web may not answer a
question that you could find within two minutes of picking up a reference
book. This is not to say there aren’t useful Web sources.

2. When in doubt, doubt. It makes some difference whether you are reading a book
or magazine or viewing a Web page, but always be skeptical of what you read.
Books and magazines have been edited, and a company or association took the
time and money to publish them--this is not necessarily so for the Web.
Accuracy is not always easy to detect, so test one source against another. Try
to differentiate fact from opinion. Look for ambiguity and manipulative
reasoning and bias. Examine assumptions, including and perhaps especially,
your own.

3. Consider the source. Who are the authors of the Web page? What gives them
their expertise? By what authority do they write? Have the authors indicated
their research methods or provided any supportive evidence for their
conclusions? Have they provided a means to contact them? Does an agency,
company, university, etc. sponsor the page? What do you know about it?

4. Know what’s happening. Identify the purpose of the Web Page. Is the main
purpose to inform, to persuade, or to sell you something? If you know the
motive behind the page’s creation, you can better judge its content.

5. Look at details. Although great ideas and great Web design are not necessarily
linked, internal clues can tell you much about a Web page. Check for the
obvious things, such as good grammar and correct spelling. Note the depth of
the material presented. When was the Web item last revised, and how
up-to-date are the links? What kind of sources are linked? Are the links
evaluated or annotated in any way? Graphics may be great, but do they serve
any purpose other than decoration? Just as a magazine with many color
advertisements may have a different purpose than a scholarly journal with no
illustrations, a Web site with mirthful color and slickness may not be primarily
a research site.

Thanks to John Henderson, Ithaca College Library http://www.ithaca.edu/library/Training/hotru.html#T (bw 11/96)

10



Would you like to put your paper in ERIC? Please send us a clean, dark copy!

Ce LS/ .

U.S. Department of Education E n Ic

Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

I. DOCUMENT IDENTIFICATION:

Title: Paper presented at the 1998 4Cs Convention (Chicago)

“Wesfern Caroline M"‘"V&rs"{‘]ls Moael of 1"+e'jm+'l"\7 Information Literacy:
Composition Ladractor Students and a Rrsonal Libravian

Author(s): Niary L. Warner

Corporate Source:

arfner/"nj the First Year

”

Publication Date:
April 1-4, 1998

1 - BN : __)1

~

il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Leve! 1 documents

The sample sticker shown below wiil be
affixed to ell Level 2A documents

The semple sticker shown below will be
effixed to ail Level 2B documents

PERMISSION TO REPRODUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL IN PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN ELECTRONIC MEDIA DISSEMINATE THIS MATERIAL IN
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED BY
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC)
1 2A 2B
Level 1 Level 2A Level 2B

Check here for Leve! 1 release, permitting reproduction
and dissemination in microfiche or other ERIC archival
media (e.g.. electronic) and paper copy.

!

Check here for Leve! 2A release, penmitting reproduction
and di \ation In fiche and in electronic media
for ERIC archival collection subscribers only

Documents will be processed as indi d provided reproduction quality permits.

!

Check here for Leve! 2B release, permitting
reproduction and dissemination in microfiche only

If permission to reproduce is grented, but no box Is checked, documents will be processed at Level 1.

| hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquines.

Printed Name/Position/Titie: [V)ar Y L. . Wayner

slgn Signature:

here,» = M%;X WMV\-LA) ASsleanf Rofe <50 of English [b7Y‘bUb2r of Lnal.
anizatiol ress: ' e el . Prax: ~

please | English Department, Coulter Bldy. | an, MBag) da7- 724

Western Carslima, un(v»rs/{’y Coaudly u//n:e/) NC 28733

E-Mail Address:

Mwarnerwc i, e.dw

Date: “//// qg

ERIC

Aruitoxt provided by Eic:

(over)

Ed



lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or; if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more

stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address: .

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this iorm to the foilowing ERIC Clearinghouse: \e s u-%;wj

ERIC/REC

2805 E. Tenth Street

Smith Research Center, 150
Indiana University
Bloomington, IN 47408

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being

contributed) to:
ERICProcessing-and-Reference Facility
1160-West-Street 224 Floor
teaurel-Maryland-20707-3598

4 s 080

-FAX-301-853-0263
o Wﬁﬂtp'ﬂeﬂcfatpwﬁrd*csceem
ERICs (Rev. 9197)

TEFRZFOUS VERSIONS OF THIS FORM ARE OBSOLETE.

VElemYe



